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Abstract 
Today’s world is facing many problems caused by the economic crisis, leading to an educational one too. We are 
witnessing major changes in the curricula, in the different ways of assessment, in the trans-disciplinary manner of 
teaching and learning , which took the students by surprise, leaving them disarmed and unable to cope with these 
changes that are taking place at a very fast pace. 
In view of that, if we want to provide an education of excellence, we need to know the students’ professional 
motivation and what brings them to academic performances and to successfully cope with the challenges of the 
know-how society. 
In higher education institutions, success involves the achievement of pre-established goals, and adaptation to the 
changes imposed by the know-how society. In this context, we are interested to find out which type of motivation 
leads to success and, consequently, to higher education performances.  
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1. Motivation-definition, structure and forms 
Motivation, in terms of academic performance, refers to “cognitive, emotional and behavioral indicators involved 
in learning and education” (Tucker, Zayco, & Herman, 2002, p. 477). But it is very difficult to discover what 
really motivates students to become performers. From this perspective, Tuckman (1999, 
http://dennislearningcenter.osu.edu/all-tour/apa99paper.htm ) presents a model of academic motivation that 
includes three motivational factors: 
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1. attitude or belief of a person that he / she is able to achieve its goals; 
2. desire to achieve goals; 
3. strategies and techniques involved in achieving objectives, where auto-efficiency has a very important role .  
In his study, Zimmerman (1989, p. 329) succeeds in identifying three components of self-regulated learning:  1. 
self-regulated learning strategies; 2. self-efficacy perceptions of performance skills; 3. commitment to academic 
goals".  Pintrich and De Groot (1990, pp. 33-40), identified 5 elements: 1. self-efficacy; 2. intrinsic value; 3. test 
anxiety; 4. strategy use; 5. self-regulation.  
As we can see, special emphasis is, placed  on learner’s “will” to think, do and act in order to achieve his 
educational goals, to be performing and to contribute, indirectly, to excellence in the higher education system. 
Starting from these points of view, some forms of motivation take shape and we can tell that they are influencing 
the performance in all fields, not only in the educational one: cognitive-affective, positive-negative, extrinsic-
intrinsic motivation, so on. Regarding extrinsic-intrinsic motivation dyad, which is extremely studied in the 
literature, various research papers show that students having an intrinsic motivation use cognitive strategies and 
self regulating processes much more than students with extrinsic motivation.  
An Academic Motivation Scale was built (Vallerand, 1995, pp. 257-274) to measure the intrinsic and extrinsic 
motivation and the lack of students’ motivation. Some studies show that extrinsic motivation controls people with 
a poor self-image or low self-confidence.  
Intrinsic motivation is a powerful tool for confident, inquisitive, adventurous spirits, and for individuals which 
show high self esteem. Therefore, those who are intrinsically motivated will obtain better performances and they 
will be active learners as compared to students who are extrinsically motivated. 
But what does ‘active learning’ mean? ‘Active learning’ involves “instructional activities involving students in 
doing things and thinking about what they are doing” (Bonwell & Eisen, 1991, p. 5). 
2.  The role of interest and goals-as components of motivation- in higher education  
A significant amount of research has proved a relevant association between motivational constructs and 
achievement-related outcomes.  One of the most relevant components of motivation and which is extremely 
important in achieving better performances in higher education is interest. 
Interest is a motivational component of learning which is always connected to a particular object or content. 
Many studies try to investigate how interest is developing in higher education, if it may lead to student’s 
performance. 
There are two types of interest:  situational and individual interest. Situational interest is strictly related to a 
certain situation; while individual interest refers to a generalized interest.  
Hidi and Renninger (2006, pp. 27-111) have divided the first one, the individual interest, into two phases: 
1. emerging individual interest refers to a predisposition to seek a real involvement over time.  
2. well-developed individual interest has almost the same characteristics as emerging individual interest but in a 
very  intensified form. 
Interest is always content-specific, and students may show a powerful interest in a relatively specific area of 
content. The student’s vision regarding his/her future represents an important factor for higher performances; this 
influences the goals which must be achieved in order to build a solid career. Harackiewicz et al. (2008, pp. 21-
105) showed a connection between interest and mastery goals and McInerney et al. (2009) showed a connection 
between intrinsic career goals and mastery goals. At the same time, goal theorists have investigated the 
achievement goals and the social goals that influence academic motivation and not only.  Achievement goals 
emphasized the competence’ construct, showing students either striving to develop competence (mastery goals) 
or demonstrate competence (performance goals).  
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Elliot (1999, pp. 169-189) has shown that students try to demonstrate high levels of competence relative to the 
others (performance approach goals) or aim to avoid demonstration of low levels of competence relative to the 
others (performance avoidance goals). 
Academic achievement is one of the most desirable outcomes of motivation, but the interest (situational or 
individual) is the “key” which leads to higher performances in higher education and not only. 
3. Relation between motivation and student’s performance  
Motivation is extremely important in the learning activity, especially in those which are meant to be excellent. 
Theoretically, all students are motivated to learn and to obtain the best performances, but, practically, this 
motivation differs from one learner to another. Student’s motivation reflects in the cognitive, affective and 
behavioral involvement in educational activities, however attractive or not they are for the student. 
 
The literature reveals some characteristics of motivation which may influence learner’s performance:  
motivation should increase the effort allocated by a student in an educational activity, which means consuming a 
big amount of energy in order to obtain success / performance (Pintrich et al., 1993, pp. 801-803); 
motivation is “the engine” which drives student‘s behavior in terms o scholar tasks, however relevant or not, and 
which triggers high performances (Pintrich et al., 1993, pp. 801-803); 
motivation triggers and sustains learning activities, even if the student is satisfied with these or not (Larson 2000, 
pp. 89-130); 
motivation enhances performances- students who are motivated to succeed will learn and will excel in the 
educational activities (Gottfried, 1990, pp. 525-538) and students who are less motivated for academic success 
will give up  quickly and will be likely to fail (Vallerand, Fortier &Guay, 1997, pp. 1161-1176). 
Often, in higher education, and not only, a lot of students are unmotivated, they do not wish to become active 
learners, do not struggle for success and are satisfied  with low performance, even if they have the intellectual 
capacities to perform better. They do not ask for additional tasks and are avoiding educational activities which 
involve active thinking, informational processing and rephrasing.  
4. ARCS model as a solution for an education of excellence 
Motivation is often conceived as a sequence of events which consists of: attention, relevance, confidence and 
satisfaction (Keller, 2010, pp. 43-74). 
 
 
Fig. 1. ARCS model- Keller 
Relevance
ARCS  
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Attention 
Keller considers that attention can be gained in two ways:  
1.  perceptual arousal – uses surprise or uncertainty to gain interest or  
2. inquiry arousal – stimulates curiosity by posing challenging questions/problems to be solved. 
Methods for engaging student’s attention are: 
• active participation -strategies such as games, role-play;  
• variability – using a variety of methods in presenting material (videos, short lectures, mini-discussion 
groups); humour -a small amount of humour maintains the interest of students; incongruity and conflict – A 
devil’s advocate approach in which statements are posed that go against a learner’s past experiences;  
• specific examples – visual stimuli, story, or biography; 
• inquiry – questions or problems or the learners to solve. 
 
Relevance 
There are six major strategies which include:  
• experience – Tell the learners how the new learning will use their existing skills;  
• present worth – What will the subject matter do for me today?;  
• future usefulness – What will the subject matter do for me tomorrow?; 
• needs matching – Take advantage of the dynamics of achievement, risk taking, power, and affiliation;  
• modelling – First of all, “be what you want them to be!”;  
• choice – by allowing  learners to use different methods to pursue their work or allowing a  choice in how 
they organize it.  
Other strategies include guest speakers, videos, and having the learners who finish their work first serve as tutors; 
choice – allowing the learners to use different methods to pursue their work. 
 
Confidence 
It will be useful to help students understand their chances for success and this can be achieved as follows:  
• providing objectives and prerequisites;  
• allowing for meaningful success which helps learners grow;  
• feedback – Provide feedback and support internal attributions for success; 
• learner control – learners should feel some degree of control over their learning and assessment.  
 
Satisfaction 
Learning must be rewarding or satisfying in some way; the learner must feel as though the skill is useful or 
beneficial by providing opportunities to it in a real situation; providing feedback and reinforcement-when 
learners appreciate the results, they will be motivated to learn; the learner should not feel patronized by over-
rewarding easy tasks. 
Conclusions 
Within the academic framework, it is important to differentiate between those activities which will help students 
be performers and those which will decrease their performance. It is known that students prefer to be involved in 
activities which facilitate their learning and challenges them to be better, this is why teachers have the obligation 
to assign them tasks which involve information processing, critical thinking and a logical argumentation of 
reasons as to why they used one piece of information and not  the other; moreover, they have to explain why 
some activities could satisfy their training needs  
Therefore, we believe that these aspects are very important:  
• outlining the principles leading to a change in mentality about students’ training needs among teachers  
•constructive and direct participation of students, in their own training, unconditioned by the various educational 
policies instituted at local, national or European level;  
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• helping students link new information to existing knowledge in order to perpetuate, to revolutionize science and 
research in various areas of specialty; 
 • structuring strategies regarding teaching training according to adult characteristics, previously identified and 
developed in an appropriate manner; 
• uptake of  different patterns by teachers in order to structure content, and to manage the teaching and 
assessment activities.  
Nevertheless, in view of an education of excellence “…a higher educational system is necessary, one which is 
able to reject self-sufficiency, indifference, selfish interests, limited spirit, duplicitous behavior or errors which 
are considered moral truths and  to promote spontaneity, inspiration, engaging in critical thinking …” (Jeder, 
2006, p. 215). 
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